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Pupil premium strategy statement — Kirk Ella St Andrews

Before completing this template, read the Education Endowment Foundation’s guide
to the pupil premium and DfE’s pupil premium guidance for school leaders, which
includes the ‘menu of approaches’. It is for school leaders to decide what activity to
spend their pupil premium on, within the framework set out by the menu.

All schools that receive pupil premium are required to use this template to complete
and publish a pupil premium statement on their school website by 31 December every
academic year.

If you are starting a new pupil premium strategy plan, use this blank template. If you
are continuing a strategy plan from last academic year, you may prefer to edit your
existing statement, if that version was published using the template.

Before publishing your completed statement, delete the instructions (text in italics) in
this template, and this text box.

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 414
Proportion (%) of pupil premium eligible pupils 4.6

Academic year/years that our current pupil premium strategy 3
plan covers (3-year plans are recommended — you must
still publish an updated statement each academic year)

Date this statement was published October 2025
Date on which it will be reviewed October 2028
Statement authorised by Suzanne Coxon
Pupil premium lead Amanda Stevens

Governor / Trustee lead




Funding overview
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Detalil Amount
Pupil premium funding allocation this academic year £38,040
Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £38,040

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Kirk Ella Primary School, our ambition is to ensure that all pupils, irrespective of
their background or the challenges they face, make good progress and achieve their
potential across all areas of the curriculum. We want every child to succeed in making
at least expected progress and, ultimately, to exceed expectations.

Our ethos is wholly inclusive and built on equal opportunity for all. We recognise that
every child’s journey through school is unique and influenced by a range of factors both
in and beyond school. We are committed to ensuring that teaching and learning oppor-
tunities meet the needs of all pupils and that any barriers to learning are identified and
addressed swiftly.

We want our disadvantaged pupils to be fully engaged in their learning, supported to
become confident, resilient, and independent lifelong learners. This includes supporting
parents and carers to help remove external barriers to learning and to promote positive
mental health and wellbeing for families.

We understand that disadvantaged pupils can face a wide range of challenges which
may impact their learning. To address this, all teaching staff receive training to help
identify these barriers, which can include reduced support at home, weaker early read-
ing skills, low confidence or self-esteem, social or emotional difficulties, and attendance
or punctuality issues. We also recognise that some pupils may appear to be achieving
well but, with targeted support, could reach even higher levels of attainment and per-
sonal growth.

High-quality teaching is at the core of our approach. We provide ongoing professional
development and time for subject leaders to work collaboratively with staff to ensure
that our curriculum continues to evolve and meet the needs of all learners. Research
evidence shows that excellent teaching has the greatest impact on closing the disad-
vantage gap and benefits all pupils, not just those in receipt of the Pupil Premium.

We ensure that all teaching staff are involved in the collection and analysis of data so
that needs are identified early and support can be implemented quickly. Staff are fully
aware of who their disadvantaged pupils are, work closely with parents and carers, and
build strong relationships that enable early intervention and sustained support.

Our Pupil Premium Strategy also aligns with the school’s wider plans for educational
recovery, including additional teaching sessions and tutoring delivered by our own
staff. These are provided during the school day, and through extended learning oppor-
tunities.

Our approach is responsive to both common challenges and individual needs, informed
by diagnostic assessment rather than assumptions about the impact of disadvantage.
The strategies we adopt complement one another and are designed to help all pupils
excel. To ensure our approach is effective, we will:

o Ensure disadvantaged pupils are challenged in the work that they are set.
o Act early to intervene when need is identified.
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The Pupil Premium plan at Kirk Ella Primary School supports these aims by ensuring:

Through these commitments, Kirk Ella Primary School aims to ensure that every
child—particularly those who are disadvantaged—can thrive, achieve their potential,
and develop a lifelong love of learning.

The PP grant will be used to provide:

Adopt a whole-school approach in which all staff take collective responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can
achieve.

A clear policy, agreed and reviewed by the Governing Board.

Pupil Premium spending is embedded within the School Improvement Plan and
linked to staff appraisal discussions where appropriate.

Day-to-day Quality First Teaching meets the needs of all pupils and is regu-
larly monitored.

All staff are accountable for pupil progress, with termly review meetings in place.
Outcomes are tracked and monitored, with data used frequently to evaluate pro-
vision and adjust strategies.

Research-based interventions are implemented where appropriate.

Support staff are highly trained and deployed effectively.

Parents are fully involved and engaged in their child’s learning journey.

Quality first teaching

Raise aspiration

Provide pastoral support
Curriculum enhancement resources

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Social and emotional issues affect curriculum

2 Low self-esteem impacts on achievement and ambition

3 Lack of resilience limits engagement which in turn inhibits learning

4 Writing has been particularly affected by the pandemic. This barrier is exaggerated
disproportionately for disadvantaged pupils.

5 Poor fluency including recall amongst PP children.
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Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome

Success criteria

All classroom staff are aware of who the Pupll
Premium (PP) children are and understand
their role in improving outcomes.

All staff can clearly identify PP pupils,
discuss individual barriers, and explain the
strategies in place to support progress. PP
pupils are regularly discussed in staff
meetings and progress reviews.

2. Staff have a deep understanding of the
barriers faced by disadvantaged pupils.

All classroom staff can talk confidently about
the individual challenges their PP pupils
face, such as low self-esteem, limited
resilience, or reduced cultural capital. Staff
use this knowledge to tailor support
effectively.

3. Teaching and learning across the school is
consistently good or outstanding, resulting in
high-quality provision.

Lesson observations, learning walks, and
book scrutinies show increasing proportions
of consistently good or outstanding
teaching. Pupils make at least expected
progress, with many exceeding
expectations.

4. Teaching staff demonstrate strong subject
expertise and confidence to evaluate and
adapt their teaching.

Teachers use assessment information
effectively to adjust teaching and provide
targeted intervention. Staff feedback and
CPD evaluations show improved confidence
and competence.

5. All pupils, including disadvantaged pupils,
have full and equal access to a broad and
balanced curriculum.

Curriculum planning and monitoring
demonstrate that all pupils access the full
curriculum. Attendance and engagement of
PP pupils in enrichment and wider
curriculum activities increases.

6. Curriculum enrichment activities are used
to enhance learning opportunities and build
cultural capital.

PP pupils participate fully in trips, clubs, and
enrichment activities. Pupil voice reflects
enjoyment and engagement. Attendance
data for enrichment improves year on year.

7. All disadvantaged pupils receive high-
guality nurture and emotional support to raise
self-esteem and resilience.

Pupil voice and wellbeing surveys show
improved confidence, motivation, and
independence. Staff observations show
increased resilience and engagement in
learning.

8. PP pupils are self-motivated, self-driven,
and demonstrate independence in learning.

Pupils can articulate their own targets,
understand how to achieve them, and use
available resources independently.
Monitoring shows an improvement in self-
regulation and persistence.
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9. Pupils’ basic skills (reading, writing, maths,
communication) improve, leading to
accelerated progress.

Data shows PP pupils achieving at least
Age-Related Expectations (ARE) by key
milestones. Gaps between disadvantaged
and non-disadvantaged pupils close across
core subjects.

10. Parents and carers of PP children engage
positively with school and support their child’s
learning at home.

PP families have regular communication
with class teachers. Home-school
partnership logs show active involvement.
Parents attend meetings and engage with
learning opportunities.

11. Home learning has a positive impact on
progress and development.

Monitoring shows increased access and
engagement with home learning activities.
Teachers report improved outcomes linked
to home study. Parental feedback is
positive.

12. The profile of Pupil Premium pupils is
raised across the whole school community.

Pupil Premium is a regular focus in staff
meetings, governor discussions, and school
development planning. Staff, pupils, and
parents are aware of the importance and
impact of Pupil Premium initiatives.

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address

the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ [18,000]

Activity Evidence that supports this Challenge number(s)
approach addressed
CPD for all teachers to EEF The impact of mastery learning 2,3,5
ensure quality first approaches is an additional five months
teaching with particular progress, on average, over the course of
focus on maths and a year.
writing. This will include There is a lot of variation behind this
release time for staff to average. It seems to be important that
attend Yorkshire Ridings a high bar is set for achievement of
Maths Hub events and ‘mastery’ (usually 80% to 90% on the
also joining the Phillip relevant test). By contrast, the approach
Webb English network appears to be much less effective when
group pupils work at their own pace (see
also Individualised instruction).
Mastery learning also appears to be
particularly effective when pupils are given
opportunities to work in groups or teams
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and take responsibility for supporting each
other’s progress (see also Collaborative
learning and Peer tutoring).

Ensure the designated | The Aspire document highlights the 1,2,3,4,5
Pupil Premium lead is importance of maintaining a high profile
allocated dedicated time | for Pupil Premium (PP) pupils, their
to dc—;sngn, implement, individual needs, and the barriers they
monitor, and evaluate ¢ I ¢ school [if
targeted strategies. ac_e acrogsq areas of sc 90 ife.
Share key research Evidence indicates that senior leaders
findings with staff to who actively support teachers—by
inform practice, and providing time and guidance to embed
prioritise hlgh-qual!ty strategies consistently and effectively—
teaching and learning hi h ¢ sianificant
experiences for our achieve the most significant
most vulnerable pup”s ImprovementS in both academic and
social outcomes for disadvantaged
pupils.
Provision through To effectively support the holistic devel- | 1,2 3,

nurture rooms

opment of our most vulnerable pupils,
we want to build on the established nur-
ture rooms created last year. These
groups will operate with smaller pupil
numbers and a higher staff-to-child ra-
tio, enabling more focused and respon-
sive support.

The nurture rooms will provide a safe,
structured environment where personal-
ised academic and emotional learning
can take place. Tailored interventions
will address individual needs, helping
pupils to overcome barriers to learning
and build resilience, confidence, and
positive relationships.

Sessions may be delivered to comple-
ment the wider curriculum and ensure

pupils remain connected to their main-
stream learning. Each room will be re-
sourced to reflect the diverse learning

styles and sensory needs of the group,
creating inclusive spaces that promote
engagement and wellbeing.

This approach aligns with evidence-
based practice and our commitment to
equity, ensuring every child has access



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/collaborative-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/collaborative-learning/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/peer-tutoring/
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to the support they need to thrive both
socially and academically.

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £ 12,000

Activity

Evidence that supports this
approach

Challenge number(s)
addressed

Daily targeted 'catch-up'
interventions are
delivered by teachers or
teaching assistants,
such as focused reading
sessions, to enhance
pupils' reading fluency
and written language
skills.

2,3,4,5

Provide ELSA support to
provide high quality one
to one personal care to
improve well-being.

The Aspire document clearly
emphasises that enhancing pupils' self-
esteem can lead to improved academic
and social outcomes

1,23

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 8,040

Activity Evidence that supports this Challenge number(s)
approach addressed

Explicit teaching of According to the Education Endowment | 3

metacognitive strategies | Foundation (EEF) toolkit, metacognition

is embedded into and self-regulation approaches are

learning, providing among the most effective strategies for

pupils with regular improving pupil outcomes.

opportunities to reflect

on their strengths and

identify areas for

improvement

Staff training around 3,4,5

providing appropriate

levels of challenge
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No child should be
disadvantaged due to
financial constraints. All
pupils will have the
opportunity to broaden
their experiences by
participating in
residential trips and
extracurricular activities,
helping to build cultural
capital and enrich their
learning journey.

According to the Cultural Learning
Alliance, evidence indicates that cultural
capital—often passed down through
families—plays a significant role in
supporting children's success in school.
The education system places value on
the knowledge and cognitive
approaches developed through the
acquisition of both formal and informal
cultural capital.

1,2,3

Total budgeted cost: £ 38,040
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Attendance of disadvantage pupils is in line with national non-disadvantaged.

2023 National Data: (6)

No EYFS pupils were disadvantaged
disadvantaged pupils scored an average of 11% in the MTC, compared to
15.77% non-disadvantaged

83.3% of disadvantaged pupils achieved expected standard in reading at end of

KS2

50% of disadvantaged pupils achieved expected standard in maths at end of
KS2 with 16.7 % achieving GD

66.7% of disadvantaged pupils achieved expected standard in GPS at end of
KS2

2024 National Data: (5)

100% of disadvantaged pupils achieved GLD

disadvantaged pupils scored an average of 14.8 in the MTC, compared to
17.3% non-disadvantaged

60% of disadvantaged pupils achieved expected standard in reading at end of
KS2

20% of disadvantaged pupils achieved expected standard in maths at end of
KS2

60% of disadvantaged pupils achieved expected standard in writing at end of
KS2

2025 National Data: (4)

100% of disadvantaged pupils achieved GLD

disadvantaged pupils do better than non-disadvantaged pupils in MTC

75% of disadvantaged pupils achieved expected standard in reading at end of
KS2

25% of disadvantaged pupils achieved expected standard in maths at end of
KS2

100% of disadvantaged pupils achieved expected standard in writing at end of
KS2
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Achieving 21-25
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Al Pupils |

Female
Male

Disadvantaged

Non-Disadvantaged

FSM
Not FSM

EHCP
SEN Support
No SEN

ENG: English
OTH: Other Than English
TUR: Turkish

00Th: Any Other Ethnic Group
WERIi: White - British
NOTH: Any Other White Background

Training on attachment has been completed for all teachers who now have greater
understanding of this. The in-school survey for all pupils has shone a light on the needs
of pupils with anxiety and lack of resilience. This has led to further ELSA training of
staff and tutoring groups of pupils. To further address this, a programme of well-being
activities has been put in place throughout the year.

Staff training has been delivered on what external agencies can offer, including access
to Family Help. Two families and a third pending have taken up this offer.

Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium to
fund in the previous academic year.

Programme Provider

N/A
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Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic
year

The impact of that spending on service pupil premium eligible pupils
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent on
pupil premium funding.
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